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The following is the local educational agency’s (LEA’s) analysis of its goals, measurable outcomes and actions and services from the 2019-20
Local Control and Accountability Plan (LCAP).
Goal 1
Promote Academic Excellence through Montessori Methodology
State and/or Local Priorities addressed by this goal:
State Priorities: 1, 2, 3, 4, 5, 6, 7, 8
Local Priorities: RMCS Charter

Annual Measurable Outcomes
Expected
Majority increase in individual performance for students who are
continuously enrolled and complete three-year progressive and
cumulative Montessori developmental educational levels at RMCS
beginning in TK/K.
Local Assessments and measures such as individual and group work
and presentations, portfolios, three-period lessons, observations,
interactions with peers and guides, CAASPP, ELPAC or other staterequired assessments) Individual student performance on local
measures, CAASPP, ELPAC.
Maintain high level of faculty participation in professional development
and formally sharing their learning with colleagues
Faculty Professional Development- 80% of faculty will attend
professional development/training and/or formally share their learning
with faculty

Actual

95% schoolwide participation rate in virtual diagnostic academic
skills practice program. 100% Struggling Student participation rate,
80% students increased over year.
2020-2021 easyCBM scores indicate a 3% growth overall of student
population in reading and 15% overall growth overall in Math.

100% of faculty participated in professional development and
formally shared their learning with colleagues.

Actions / Services
Planned
Action/Service

Budgeted
Expenditures

Weekly in-house tracking and follow up with families of attendance concern. Early,
individual, consistent intervention from teachers, student services, and administration
for students and families struggling with attendance concerns.

$54,573.00

Conduct annual surveys of students and faculty, regular forums and meetings for
feedback loops and collaboration regarding school climate, and individual
perspective; measured and reported community and Board of Directors.

$17,212.00

Documented comprehensive, developmental, and strategic, proactive, team support
and early intervention of individual students who are struggling emotionally or
behaviorally in order to support success in school and thereby ensure low suspension
and expulsion rates with specific analysis and focus on subgroups/Students with
Disabilities, EL, LI, FY, and students of color.

$87,635.00

Actual Expenditures
$54,573.00

$17,212.00

$87,635.00

Goal Analysis
A description of how funds budgeted for Actions/Services that were not implemented were used to support students, families, teachers, and
staff.
All actions were implemented as intended, budgeted funds were used in full, and expenditures were in excess of budget.
A description of the successes and challenges in implementing the actions/services to achieve the goal.
The COVID-19 temporary school closure beginning during Spring break in March 2020 pressured all faculty and administration to serve
students and support families in a new and creative ways. Attendance awareness and providing supports for families with pattern attendance
issues is a challenge for administration, teachers, and support team. Surveys continue to be a source of meaningful feedback regarding school
climate and individual perspective, allowing the integration of all stakeholder input into decision making regarding educational program,
operations, and community work and impact. Struggling students with emotional or behavioral concerns receiving comprehensive,
developmental, and strategic, proactive, team support and early intervention to support success in school required frequent team meetings with
families and students and garnered low suspension and expulsion rates after specific analysis and focus on subgroups/Students with
Disabilities, EL, LI, FY, and students of color.

Goal 2
Develop Attributes of Successful Learners in an Authentic Montessori School
State and/or Local Priorities addressed by this goal:
State Priorities: 1, 2, 3, 4, 5, 6, 7, 8
Local Priorities: RMCS Charter

Annual Measurable Outcomes
Expected
Given state and county-wide challenges with attendance, RMCS will
strive to maintain a high attendance and low chronic absenteeism
rates.

Actual
99% Attendance Rate

Expected

Actual

Maintain quarterly meetings with faculty and staff to ensure that
students are supported in their individual developmental growth and
learning.

Due to the COVID-19 temporary school closure, students did not
take the annual end of year annual survey reflecting school climate
and support experiences in school. Anecdotally, students work with
their guides and support staff formally with weekly conferences and
individual meetings to reflect on how learning and social emotional
development is progressing to set goals and plan for engagement,
success, and support where needed.

Maintain low percentage of suspensions with increased focus,
attention, and support to English Learners, Students with Disabilities,
Low Income Students, and Students of color.

0% Suspension Rate
0% Expulsion Rate

Establish baseline and maintain a high individual progress in
Attributes of Successful Learners, Social Emotional Learning, and
Executive Functioning Skills for students who are continuously
enrolled and complete three-year progressive and cumulative
Montessori developmental educational levels at RMCS beginning in
TK/K.

Due to the COVID-19 temporary school closure, this baseline was
not established as teachers could not observe their children in the
learning environments while students were engaged in distance
learning.

Maintain high student ratings regarding a positive and supportive
school climate and experience of learning at RMCS.

Actions / Services
Planned
Action/Service

Budgeted
Expenditures

Individual students identified in need of support will receive a tailored program of
support including but not limited to frequent faculty-guided instruction, practice in
areas of struggle, documented daily support in the classroom for struggling
students/those below level, regular monitoring and sharing of data by Student
Services to determine weekly adjustments for improvement or increased progress.
Individual and group lessons/practice in the explanation and articulation of work.
Early intervention and support with Student Study Team meetings.

$47,330.00

Additional learning materials designed to support to assist children in understanding
Common Core Language and articulating their thinking and practicing the written
expression of such. Further Professional Development for Montessori Math and
Language, CAASPP language/how to increase student skills in the explanation and
articulation of work, and in the recording and sharing of data and progress for
immediate support as necessary. Weekly support for identified students, as well as
and faculty and staff, in consistently supporting struggling students.

$500.00

Faculty and Student Services to review in tandem individual student interest,
executive functioning skills, social-emotional learning, and academic levels and
progress of strugglers with particular focus on English Learners, Students with
Disabilities, and Low Income Students. Faculty meetings to include the regular
successes and challenges with such and strategies to implement and measure
success.

$59,408.00

Actual Expenditures

$47,330.00

$500.00

$59,408.00

Goal Analysis
A description of how funds budgeted for Actions/Services that were not implemented were used to support students, families, teachers, and
staff.
All actions were implemented as intended, budgeted funds were used in full, and expenditures were in excess of budget.
A description of the successes and challenges in implementing the actions/services to achieve the goal.
Tailored work with students was impacted greatly due to the COVID-19 temporary school closure and move to distance learning. Teacher and
support teams moved to on-line virtual interactions and created schedules of dynamic virtual learning, hands-on materials, learning, and work at

home, weekly individual student meetings, and office hours for all students and families to ensure success in all areas of development and
support in areas of struggle for each student. The Student Services team created several opportunities for students and families to have social,
emotional, physical, and academic support at home through additional meetings with individuals or groups in formal and informal schedule of
meetings and virtual gatherings. Tiered Re-Engagement of support for struggling demonstrated the challenged for families during this time and
provided support for students through a collaborative approach.
Goal 3
Strengthen Montessori School-Family Communication & Partnership
State and/or Local Priorities addressed by this goal:
State Priorities: 1, 2, 3, 4, 5, 6, 7, 8
Local Priorities: RMCS Charter

Annual Measurable Outcomes
Expected

Actual

Increased number of respondents in annual survey

Quarterly school surveys during COVID-19 surveys maintained over
75% participation rate, exceeding the previous annual survey
baseline of 22%.

Faculty participate in over 80% of training, workshops, and meetings
designed to assist in learning and implementing the new program

Faculty participated in 95% of professional development offered.

Parent Participation in Online Record Keeping and Communication
Program: Majority enrollment in new program and administer a
feedback loop/survey for parental input regarding satisfaction with
new program.

100% of families participated in established online Record Keeping
and Communication program, including new programs required in
the COVID-19 temporary school closure and d17istance learning.

Actions / Services
Planned
Action/Service

Budgeted
Expenditures

RMCS will annually administer surveys and encourage quantitative and qualitative
participation in local parent engagement and feedback loops, measuring and
reporting input and participation outcomes to the RMCS community and governing
Board of Directors.

$17,004.00

Faculty and staff will receive formal training with new online record keeping and
communication program at beginning of year and ongoing support thereafter.

$0

Documented comprehensive, developmental, and strategic, proactive, team support
and early intervention of individual students who are struggling emotionally or
behaviorally in order to support success in school and thereby ensure low suspension
and expulsion rates with specific analysis and focus on subgroups/Students with
Disabilities, EL, LI, FY, and students of color.

$87,635.00

Actual Expenditures
$17,004.00

$0

$87,635.00

Goal Analysis
A description of how funds budgeted for Actions/Services that were not implemented were used to support students, families, teachers, and
staff.
All actions were implemented as intended, budgeted funds were used in full, and expenditures were in excess of budget.
A description of the successes and challenges in implementing the actions/services to achieve the goal.
COVID-19 pandemic challenged a naturally collaborative community to listen, adapt, and work together in more creative, vulnerable, and
strategic ways. Increased surveys allowed all stake holders to provide qualitative and quantitative feedback and drive school decisions. The
established online record keeping and communication program as well as those created in adaptation to the pandemic and distance learning
provided meaningful information to students, teachers, and families in understanding lessons, expectations, evaluation, and student progress.
Interventions were different due to the COVID-19 and distance learning virtual experiences but continued as scheduled per IEPs and as
necessary for all students including subgroups/Students with Disabilities, EL, LI, FY, and students of color.

Annual Update for the 2020–21 Learning Continuity and Attendance Plan
The following is the local educational agency’s (LEA’s) analysis of its 2020-21 Learning Continuity and Attendance Plan (Learning Continuity
Plan).
In-Person Instructional Offerings

Actions Related to In-Person Instructional Offerings
Description

Total Budgeted
Funds

Estimated
Actual
Expenditures

Contributing

RMCS continues to provide access to students who are English learners, and others who
need additional academic support through Instructional Assistants and the Student
Services Team to support students in individual or small groups to provide further support
during the pandemic

$60,000

$60,000

Y

Chromebooks, Hotspots, and technology support provided for ALL students in need

$6,000

$6,000

Y

School supplies provided for ALL students in need

$5,000

$5,000

Y

Additional cleaning materials and protocols for safe environment for students with
vulnerabilities

$8,000

$8,000

N

A description of any substantive differences between the planned actions and/or budgeted expenditures for in-person instruction and what was
implemented and/or expended on the actions.
No substantive budgeted differences between planned actions and/or budgeted expenditures as these were reflective of costs at the time of
LCP.

Analysis of In-Person Instructional Offerings
A description of the successes and challenges in implementing in-person instruction in the 2020-21 school year.
Providing access to students who are multi-lingual/English learners, and others who need additional academic support was provided by a
dynamic, collaborative and tenacious team of Faculty, Instructional Assistants, and Student Services Team who relentlessly served students
with additional lessons, listening, coaching, and personalized support for students and families. Despite the immediate delivery of

Chromebooks and hotspots to all families who needed it, access remained a challenge for some students and families for connectivity issues,
personal opposition to computer-based learning, or the inability to work with students at home due to work, care, or family situation. Ensuring
that all students had school supplies and an always-available school lending library of learning materials, including Montessori didactics was an
effective support for students, faculty and families and created some relationship in the new virtual adaptation to the school experience.
Distance Learning was a constant hardship for some families and the Re-Engagement Team was quite busy with student support and ensuring
student engagement at the highest level possible. Returning to school was a greater challenge as students, faculty, and families had to adjust
again and assume more responsibility with both distance and hybrid learning. After a year of COVID-19 concern, fatigue, and exhaustion, all
stakeholders did their best to encourage an champion each other and it was appreciated everywhere.

Distance Learning Program

Actions Related to the Distance Learning Program
Description

Total Budgeted
Funds

Estimated
Actual
Expenditures

Contributing

Providing materials for students while working from home in order to give all students
equal access to the curriculum

$1,508

$1,508

No

Platforms for virtual lesson delivery, submission of schoolwork, assessment, on-line
meetings, and communication

$8,346

$8,346

New computer equipment and technology for teachers

$9,000

$9,000

Additional chrome books in order to ensure equal access for students to the instructional
model

$6,700

$6,700

Purchase of hotspots for families who are in need of internet access

$1,600

$1,600

Distribution & Lending Library of Curriculum and learning materials such as books and
Montessori didactics

$15,000

$15,000

Additional Special Education staff and support for students with exceptionalities as
determined by IEP team

$4,000

$4,000

Additional Student Services staff, coaching, support and tutoring for vulnerable students

$30,000

$30,000

Yes

Additional mental health staff and support for vulnerable students

$5,100

8346.00

No

No
No
Yes
No
No
Yes

A description of any substantive differences between the planned actions and/or budgeted expenditures for the distance learning program and
what was implemented and/or expended on the actions.
No substantive budgeted differences between planned actions and/or budgeted expenditures as these were reflective of costs at the time of
LCP.

Analysis of the Distance Learning Program
A description of the successes and challenges in implementing each of the following elements of the distance learning program in the 2020-21
school year, as applicable: Continuity of Instruction, Access to Devices and Connectivity, Pupil Participation and Progress, Distance Learning
Professional Development, Staff Roles and Responsibilities, and Support for Pupils with Unique Needs.
Successes included the delivery of continuous instruction as faculty mobilized quickly, thoroughly, and collaboratively to create, provide, and
garner feedback with students about lessons and curriculum. Access to devices and connectivity was ensured immediately with an equipment
delivery team and on-demand support via phone, texting, and Zoom. Pupil participation and progress took an immense amount of time of
students, faculty, administration, and families and is recorded as requested and supported with a re-engagement team. Ongoing distance
learning professional development supported faculty and staff in the technology, delivery of lessons, social-emotional support, mindset training
for self, students, families, and peers. Without question, staff roles and responsibilities increased exponentially and the RMCS team
consistently delivered dedication, tenacity, and commitment to serving students with a high quality education. With the additional faculty time,
support staff, and re-engagement team, support for pupils with unique needs increased although many students still struggled with distance
learning. Participation in virtual lessons, the posting of student work, record keeping was a lens for all to see the Montessori materials and
learning in a new way. Engagement in on-line skills practice program increased, student progress and level skills increased and is valuable data
for students themselves as well as faculty, families, and school in moving forward for individuals and subgroups such as subgroups/Students
with Disabilities, EL, LI, FY, and students of color.
Pupil Learning Loss

Actions Related to the Pupil Learning Loss
Description

Total Budgeted
Funds

Estimated
Actual
Expenditures

Contributing

Additional Skill Development and Diagnostics with IXL

$32,500

$32,500

Yes

Individual Student Meetings with Guides

$12,000

$12,000

Yes

Additional time with Instructional Assistants

$40,000

$40,000

Yes

Additional Student Support Team staff for help, coaching, tutoring, and support

$30,000

$30,000

Yes

A description of any substantive differences between the planned actions and/or budgeted expenditures for addressing pupil learning loss and
what was implemented and/or expended on the actions.

No substantive budgeted differences between planned actions and/or budgeted expenditures as these were reflective of costs at the time of
LCP.

Analysis of Pupil Learning Loss
A description of the successes and challenges in addressing Pupil Learning Loss in the 2020-21 school year and an analysis of the
effectiveness of the efforts to address Pupil Learning Loss to date.
Challenges in addressing pupil learning loss in the 2020-21 school year were the inability to maintain consistent engagement and progress with
some students due to equity and access issues, lack of availability, ability, and/or connectivity, despite Chromebooks, hotspots, and on-demand
tech support. The collaboration of the re-engagement team—both school staff and families—was impressive and everyone endeavored so
diligently and wanted success for their students; it was quite simply an overwhelming challenge for some families which was heartbreaking to
everyone involved. In the faculty it has driven a tenacious approach in debriefing the year and plans for working with students and providing
additional support in the 2021-22 school year. Successes in addressing pupil learning loss in the 2020-21 school year include student
resilience, a different and meaningful way of interacting as students and teachers and getting to know each other in a different way. The
established social-emotional curriculum was a valuable and successful tool for students, and the adaptability of students was impressive in
meeting their cognitive, social, emotional, physical, and personal development. The on-line skills practice program had greater use and
demonstrated significant progress to students and families.
Analysis of Mental Health and Social and Emotional Well-Being
A description of the successes and challenges in monitoring and supporting mental health and social and emotional well-being in the 2020-21
school year.
Mental health and social and emotional well-being are critical component to the Montessori Methodology and found great support in the
established curriculum and continued SEL lessons and efforts. Awareness, identification, expression, language, and collaboration increased
with invitations for services, partnership, and support within school structures, additional personnel and programs, as well as within the greater
community. The challenges of not being able to meet all families struggles during the pressures of the pandemic remain and were served with
the re-engagement team, multiple personnel supporting a family in any way possible, utilizing relationships and safe spaces for all to be
vulnerable, collaborate, and support students with respect for student and family and without judgement.
Analysis of Pupil and Family Engagement and Outreach
A description of the successes and challenges in implementing pupil and family engagement and outreach in the 2020-21 school year.

Attendance and engagement tracking indicates that most students and families were able to participate meaningfully in learning. Unfortunately
the challenge for some was overwhelming and for those students, tiered re-engagement support was constant with creativity, collaboration, and
diligence in offering supports and accepting what families were able to agree to and implement at home. Returning to school improved things
significantly for some of those struggling students.
Analysis of School Nutrition
A description of the successes and challenges in providing school nutrition in the 2020-21 school year.
Despite no funding for such, RMCS continued to provide daily breakfast for students as well as extra food for families via a food pantry where
RMCS families donate food for fellow school community members as well as a community partnership with a local food distribution and family
support organization.
Additional Actions and Plan Requirements
Additional Actions to Implement the Learning Continuity Plan
Section

Description

Total
Budgeted
Funds

Estimated
Actual
Contributing
Expenditures

N/A

[Description of the action]

[$ 0.00]

[$ 0.00]

[Y/N]

N/A

[Description of the action]

[$ 0.00]

[$ 0.00]

[Y/N]

A description of any substantive differences between the planned actions and budgeted expenditures for the additional plan requirements and
what was implemented and expended on the actions.
No substantive budgeted differences between planned actions and/or budgeted expenditures as these were reflective of costs at the time of
LCP.
Overall Analysis
An explanation of how lessons learned from implementing in-person and distance learning programs in 2020-21 have informed the
development of goals and actions in the 2021–24 LCAP.

Surveys, meetings, debriefs, and feedback from students, families, faculty, and staff have included qualitative and quantitative data regarding
perspective on student learning and experience with in-person and distance learning during the 2020-21 school year and time of COVID-19
concern. There is a collective eagerness to put the lessons of individuality, hands-on materials, learning, social-emotional development, the
natural interactivity and collaboration of students in the Montessori classroom, and to provide the compelling contagion of inspired learners
within the Montessori learning environment. Learning new tech and ways to use it was informative in new ways of connecting with some
students and communicating with families. Relationships will take the lead in 2021-22— students and teachers, and families and teachers, data
shows it meant a lot to most.
An explanation of how pupil learning loss continues to be assessed and addressed in the 2021–24 LCAP, especially for pupils with unique
needs.
Formal assessments at RMCS include easyCBM, IXL, and state assessments as required. While IXL continues to operate as an online
program of practice and diagnostics, RMCS continues with easy CBM to monitor student growth and progress. Of course, assessments and
services continue per IEP agreements for identified students, adapted as necessary during the pandemic and student learning, competency
development, social well-being, and mental health is monitored by guides/certificated teachers in daily live sessions, lessons, work produced
and presented, and informal assessments. Students at risk for attendance, participation, engagement, learning loss, well-being or mental
health are welcomed into a team intervention coordinated by Student Services and educational leadership, including subgroups/Students with
Disabilities, EL, LI, FY, and students of color.
A description of any substantive differences between the description of the actions or services identified as contributing towards meeting the
increased or improved services requirement and the actions or services implemented to meet the increased or improved services requirement.
No substantive differences between planned actions and/or services as these were reflective at the time of LCP.

Overall Analysis of the 2019-20 LCAP and the 2020-21 Learning Continuity and
Attendance Plan
A description of how the analysis and reflection on student outcomes in the 2019-20 LCAP and 2020-21 Learning Continuity and Attendance
Plan have informed the development of the 21-22 through 23-24 LCAP.
All data from all stakeholders is meaningful in determining next steps at RMCS. During the COVID-19 pandemic, concern about COVID-19,
which continues for many in the RMCS community, and return to campus and in-person instruction, understanding each other and collaborating
for students was key. Student assessments, feedback, shared-experience, academic work and progress, and social-emotion levels indicate
where and how we can support each and every students at RMCS. Families share their perspective through surveys, meetings, and

conferences, and partnerships and provided an overwhelming satisfaction in how learning and development went for students in all areas of
learning and development. Goals and efforts for the new school year reflect all feedback and input regarding the developmental growth of each
child and academic rigor and support for each student and include but are not limited to attendance improvement and CAASPP performance.

Instructions: Introduction
The Annual Update Template for the 2019-20 Local Control and Accountability Plan (LCAP) and the Annual Update for the 2020–21 Learning
Continuity and Attendance Plan must be completed as part of the development of the 2021-22 LCAP. In subsequent years, the Annual Update
will be completed using the LCAP template and expenditure tables adopted by the State Board of Education.
For additional questions or technical assistance related to the completion of the LCAP template, please contact the local COE, or the California
Department of Education’s (CDE’s) Local Agency Systems Support Office by phone at 916-319-0809 or by email at lcff@cde.ca.gov.

Instructions: Annual Update for the 2019–20 Local Control and Accountability Plan Year
Annual Update
The planned goals, state and/or local priorities, expected outcomes, actions/services, and budgeted expenditures must be copied verbatim from
the approved 2019-20 Local Control and Accountability Plan (LCAP). Minor typographical errors may be corrected. Duplicate the Goal, Annual
Measurable Outcomes, Actions / Services and Analysis tables as needed.

Annual Measurable Outcomes
For each goal in 2019-20, identify and review the actual measurable outcomes as compared to the expected annual measurable outcomes
identified in 2019-20 for the goal. If an actual measurable outcome is not available due to the impact of COVID-19 provide a brief explanation of
why the actual measurable outcome is not available. If an alternative metric was used to measure progress towards the goal, specify the metric
used and the actual measurable outcome for that metric.

Actions/Services
Identify the planned Actions/Services, the budgeted expenditures to implement these actions toward achieving the described goal and the
actual expenditures to implement the actions/services.

Goal Analysis
Using available state and local data and input from parents, students, teachers, and other stakeholders, respond to the prompts as instructed.


If funds budgeted for Actions/Services that were not implemented were expended on other actions and services through the end of the
school year, describe how the funds were used to support students, including low-income, English learner, or foster youth students,
families, teachers and staff. This description may include a description of actions/services implemented to mitigate the impact of COVID19 that were not part of the 2019-20 LCAP.



Describe the overall successes and challenges in implementing the actions/services. As part of the description, specify which
actions/services were not implemented due to the impact of COVID-19, as applicable. To the extent practicable, LEAs are encouraged to
include a description of the overall effectiveness of the actions/services to achieve the goal.

Instructions: Annual Update for the 2020–21 Learning Continuity and Attendance Plan
Annual Update
The action descriptions and budgeted expenditures must be copied verbatim from the 2020-21 Learning Continuity and Attendance Plan. Minor
typographical errors may be corrected.
Actions Related to In-Person Instructional Offerings


In the table, identify the planned actions and the budgeted expenditures to implement actions related to in-person instruction and the
estimated actual expenditures to implement the actions. Add additional rows to the table as needed.



Describe any substantive differences between the planned actions and/or budgeted expenditures for in-person instruction and what was
implemented and/or expended on the actions, as applicable.

Analysis of In-Person Instructional Offerings


Using available state and/or local data and feedback from stakeholders, including parents, students, teachers and staff, describe the
successes and challenges experienced in implementing in-person instruction in the 2020-21 school year, as applicable. If in-person
instruction was not provided to any students in 2020-21, please state as such.

Actions Related to the Distance Learning Program


In the table, identify the planned actions and the budgeted expenditures to implement actions related to the distance learning program
and the estimated actual expenditures to implement the actions. Add additional rows to the table as needed.



Describe any substantive differences between the planned actions and/or budgeted expenditures for the distance learning program and
what was implemented and/or expended on the actions, as applicable.

Analysis of the Distance Learning Program


Using available state and/or local data and feedback from stakeholders, including parents, students, teachers and staff, describe the
successes and challenges experienced in implementing distance learning in the 2020-21 school year in each of the following areas, as
applicable:
o Continuity of Instruction,
o Access to Devices and Connectivity,
o Pupil Participation and Progress,

o Distance Learning Professional Development,
o Staff Roles and Responsibilities, and
o Supports for Pupils with Unique Needs, including English learners, pupils with exceptional needs served across the full continuum
of placements, pupils in foster care, and pupils who are experiencing homelessness
To the extent practicable, LEAs are encouraged to include an analysis of the effectiveness of the distance learning program to date. If
distance learning was not provided to any students in 2020-21, please state as such.
Actions Related to Pupil Learning Loss


In the table, identify the planned actions and the budgeted expenditures to implement actions related to addressing pupil learning loss
and the estimated actual expenditures to implement the actions. Add additional rows to the table as needed.



Describe any substantive differences between the planned actions and/or budgeted expenditures for addressing pupil learning loss and
what was implemented and/or expended on the actions, as applicable.

Analysis of Pupil Learning Loss


Using available state and/or local data and feedback from stakeholders, including parents, students, teachers and staff, describe the
successes and challenges experienced in addressing Pupil Learning Loss in the 2020-21 school year, as applicable. To the extent
practicable, include an analysis of the effectiveness of the efforts to address pupil learning loss, including for pupils who are English
learners; low-income; foster youth; pupils with exceptional needs; and pupils who are experiencing homelessness, as applicable.

Analysis of Mental Health and Social and Emotional Well-Being


Using available state and/or local data and feedback from stakeholders, including parents, students, teachers and staff, describe the
successes and challenges experienced in monitoring and supporting Mental Health and Social and Emotional Well-Being of both pupils
and staff during the 2020-21 school year, as applicable.

Analysis of Pupil and Family Engagement and Outreach


Using available state and/or local data and feedback from stakeholders, including parents, students, teachers and staff, describe the
successes and challenges related to pupil engagement and outreach during the 2020-21 school year, including implementing tiered
reengagement strategies for pupils who were absent from distance learning and the efforts of the LEA in reaching out to pupils and their
parents or guardians when pupils were not meeting compulsory education requirements or engaging in instruction, as applicable.

Analysis of School Nutrition


Using available state and/or local data and feedback from stakeholders, including parents, students, teachers and staff, describe the
successes and challenges experienced in providing nutritionally adequate meals for all pupils during the 2020-21 school year, whether
participating in in-person instruction or distance learning, as applicable.

Analysis of Additional Actions to Implement the Learning Continuity Plan


In the table, identify the section, the planned actions and the budgeted expenditures for the additional actions and the estimated actual
expenditures to implement the actions, as applicable. Add additional rows to the table as needed.



Describe any substantive differences between the planned actions and/or budgeted expenditures for the additional actions to implement
the learning continuity plan and what was implemented and/or expended on the actions, as applicable.

Overall Analysis of the 2020-21 Learning Continuity and Attendance Plan
The Overall Analysis prompts are to be responded to only once, following an analysis of the Learning Continuity and Attendance Plan.


Provide an explanation of how the lessons learned from implementing in-person and distance learning programs in 2020-21 have
informed the development of goals and actions in the 2021–24 LCAP.
o As part of this analysis, LEAs are encouraged to consider how their ongoing response to the COVID-19 pandemic has informed
the development of goals and actions in the 2021–24 LCAP, such as health and safety considerations, distance learning,
monitoring and supporting mental health and social-emotional well-being and engaging pupils and families.



Provide an explanation of how pupil learning loss continues to be assessed and addressed in the 2021–24 LCAP, especially for pupils
with unique needs (including low income students, English learners, pupils with disabilities served across the full continuum of
placements, pupils in foster care, and pupils who are experiencing homelessness).



Describe any substantive differences between the actions and/or services identified as contributing towards meeting the increased or
improved services requirement, pursuant to California Code of Regulations, Title 5 (5 CCR) Section 15496, and the actions and/or
services that the LEA implemented to meet the increased or improved services requirement. If the LEA has provided a description of
substantive differences to actions and/or services identified as contributing towards meeting the increased or improved services
requirement within the In-Person Instruction, Distance Learning Program, Learning Loss, or Additional Actions sections of the Annual
Update the LEA is not required to include those descriptions as part of this description.

Overall Analysis of the 2019-20 LCAP and the 2020-21 Learning Continuity and
Attendance Plan
The Overall Analysis prompt is to be responded to only once, following the analysis of both the 2019-20 LCAP and the 2020-21 Learning
Continuity and Attendance Plan.


Describe how the analysis and reflection related to student outcomes in the 2019-20 LCAP and 2020-21 Learning Continuity and
Attendance Plan have informed the development of the 21-22 through 23-24 LCAP, as applicable.

California Department of Education
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Local Control and Accountability Plan
The instructions for completing the Local Control and Accountability Plan (LCAP) follow the template.
Local Educational Agency (LEA) Name

Contact Name and Title

River Montessori Charter School

Kelly Griffith Mannion, M.Ed.

Email and Phone
kmannion@rivermontessoricharter.org
707.778.6414

Plan Summary [2021-2022]
General Information
A description of the LEA, its schools, and its students.

River Montessori Charter School is a fully non-profit and independent organization which proudly serves a beautiful and diverse population of
approximately 190 children from Transitional Kindergarten - Sixth Grade with a free and public Montessori education. We meet the common
core standards through implementing the Montessori curriculum and pedagogical philosophy.
RMCS student body is 1% Asian Indian, 5% Black, 2% Chinese, 1% Filipino, 18% Hispanic, 1% Korean, 1% Native American, 2% Other
Asian, 2% Other Pacific Islander, 67% White. 21% of our students qualify as unduplicated. 10% of our students qualify as multilingual/English Learners, while the community of RMCS includes seven different home languages.
Montessori values academic achievement through the development of the individual in specialized and prepared classrooms which meet
independence, personal development, and social emotional growth with hands-on learning materials, collaborative interactions among
students, and a peaceful environment where each student develops respect for oneself as well as others.
Our LEA serves our students through partnership among students, Montessori teachers, and families with a shared commitment and
purpose to the RMCS core values, vision, and mission:
Our mission at River Montessori Charter School is to provide students with a learning culture grounded in Montessori philosophy. This
historically proven educational model supports the whole child, creates lifelong learners, and educates for peace. The resulting academic

excellence is supported by a prepared classroom environment that inspires self-paced, individualized discovery; a love of learning; and
respect for self, others, and the environment.
Our vision at RMCS is to create a Montessori learning community where children are inspired to realize their academic, personal, and social
potential to become global citizens.
Our Core Values are…
Collaboration: Working together, respecting others, and maintaining a global perspective enlighten students, teachers, families, and the
larger community.
Academic Excellence: A prepared and rigorous Montessori environment challenges children cognitively, physically, emotionally, and socially,
and provides each student with the freedom to progress at their own developmental level and pace.
Individuality: The limitless potential of every child contributes to the strength and diversity of our school community.
Community: Shared experiences foster lifelong commitment to social responsibility.
Respect: Uncompromising responsibility for self, others, and the environment is critical to overall success.
Educating For Peace: Inner contentment, self-actualization, and community harmony engender the all-encompassing goal of peace.
Thank you! The RMCS Faculty, Administration, and Board of Directors express sincerest gratitude for the commitment and support of
Montessori Education and collaboration of our community members! The global curriculum and purpose of Montessori education in creating
a more peaceful world is a lofty and guiding goal as we assist our students in understanding themselves as individuals with unique and
meaningful gifts to develop, refine, and contribute to a greater good through their own individual efforts and talents.
While the world and the RMCS community were experiencing the impacts of the COVID-19 pandemic, RMCS families and provided an
opportunity to collaborate in new and creative ways for student success in all areas of development. Students, families, and teachers rose to
the occasion while exhausted, suffering their own losses of family, finances, homes, food and security. RMCS honors the work of this time
and appreciates that not all of the growth, learning, and goals can be incorporated into a report such as an LCAP and requires context and
further information and understanding.
Questions? An LCAP provides required information through a standardized template and does not reflect all of the work at RMCS to serve
our students and community. Please feel free to contact our Executive Director & Superintendent, 707.778.6414, so we can better
understand your experience and perspective and continue the synergistic work of our dynamic school community. Written comments,
questions, and concerns may also be submitted at any time to admin@rivermontessoricharter.org.

Reflections: Successes
A description of successes and/or progress based on a review of the California School Dashboard (Dashboard) and local data.

Based on a review of the California Dashboard and local data, successes and progress include individual student growth and progress,
positive school climate, implementation of state academic standards and high levels of parent engagement.
A consistent, cohesive, and collaborative program of instruction was offered throughout the COVID-19 pandemic and distance learning.
Participation was consistent and teachers used a variety of synchronous and asynchronous opportunities to provide a quality program to
each and every students. A tiered and thorough re-engagement plan was implemented for any struggling student and demonstrated the
earnest partnership of home and school. IXL participation increased significantly during the COVID-19 pandemic temporary school
closure/Distance Learning, with a new school-wide approach for all students in addition to the intervention approach already established for
academic strugglers. Overall, 80% of participating students made significant improvement in individual growth over the academic year.
2020-2021 easyCBM scores indicate a 3% growth overall of total student enrolment/population in reading and 15% overall growth in total
student enrollment/population in Math.

Reflections: Identified Need
A description of any areas that need significant improvement based on a review of Dashboard and local data, including any areas of low
performance and significant performance gaps among student groups on Dashboard indicators, and any steps taken to address those areas.
CAASPP scores indicate that RMCS students can improve in both Math and Language. The Montessori curriculum is aligned with common
core standards, lessons are delivered consistently, and individual progress is documented with nationally-normed easyCBM assessment.
RMCS is undertaking a global skills practice approach combined with the development of articulation and expression in writing so that
students will be able to explain their work more thoroughly and be able to demonstrate their proficiency on state-required assessments.
RMCS does not have scores which are disseminated regarding subgroups due to the small number of students in each specific
classification. The most impacted subgroup is multi-lingual learners/English Learners who receive additional supports within the classroom
for academic language and additional assistance and support for daily academic practice.

LCAP Highlights
A brief overview of the LCAP, including any key features that should be emphasized.
RMCS is gratified that our 2020-2021 end of year, LCAP survey was full of extremely high levels of satisfaction and an overwhelming
appreciation for faculty and staff. The RMCS came together in sincere and often anguishing collaboration to work through the surprise,
trauma, and daily experience of working together for students; all stake holders went above and beyond and the community set the example
for how to take care of itself and each other in the vulnerability and nurturing of all.
The 2021-2022 school year will be one of rebuilding as students and families are welcomed back to the structure of school while having
endured a collective and perhaps individual trauma from the COVID-19 pandemic. It is reasonable to expect a year to fully acclimate to inperson learning, any necessary adaptations due to COVID-19 public health/ state requirements, reestablishing routines, reconfirming

relationships with students, families, and teachers. Successful strategies and byproducts of the distance learning experience will be brought
forward in order to retain new knowledge about students, growth and learning, and relationships.

Comprehensive Support and Improvement
An LEA with a school or schools eligible for comprehensive support and improvement must respond to the following prompts.

Schools Identified
A list of the schools in the LEA that are eligible for comprehensive support and improvement.
N/A
N/A

Monitoring and Evaluating Effectiveness
A description of how the LEA will monitor and evaluate the plan to support student and school improvement.
N/A

Stakeholder Engagement
A summary of the stakeholder process and how the stakeholder engagement was considered before finalizing the Quarterly surveys for
families, individual meetings
Stakeholder engagement is essential for the partnership required to serve scholars well in their growth and learning. During the COVID-19
pandemic, distance, hybrid, and in-person instruction, RMCS implemented quarterly surveys of families, community meetings, level
meetings, classroom and administration office hours for families, weekly family engagement meetings, monthly Latinx Family Gatherings in
Spanish, weekly individual student meetings with teachers, as well as a weekly social game time for students, scheduled and open individual
student meeting with the Student Support Team as well as the annual student survey.
A summary of the feedback provided by specific stakeholder groups.

On student surveys, feedback indicates that 89% of scholars are happy at RMCS, 90% indicate that the academic challenge level is not too
hard or too easy but just right, 71% indicate that the school year was okay (neither easy nor hard) and shared their favorite academics,
where they need help, and what they are looking forward to next year.
93% of families agree or strongly agree that their child is happy at RMCS and 95% indicate that they are happy as parents. 88% believe that
RMCS promotes academic excellence, 98% believe that cognitive understanding and thinking skills are well developed, 100% believe that
confidence & competence is well developed, 87% believe that Intrinsic motivation is nurtured, 98% social responsibility, and 94% for a
positive self-image. After observing their child’s learning last year, 41% families indicate that this year their child needs help in social
development, 49% in emotional development, 53% in cognitive development/focus, attention, critical thinking, and 57% in academics.
Academically, 100% faculty is eager to improve and committed to global goals of writing expression, reading fluency, and comprehension,
and developing student skills in explaining math and extrapolating ideas. In addition to academics as driven by observations, IXL, and
easyCBM, 100% of faculty would like to develop Equity & Racial Healing, Social Development, Independence, and quality/personal pride in
work.
The RMCS Board of Directors contributed perspective monthly to discussions of education during the COVID-19 pandemic and prioritized
teacher support as teachers completed well-beyond their typical responsibilities in service of their students and families at home.
A description of the aspects of the LCAP that were influenced by specific stakeholder input.
The aforementioned stakeholder input inspired the following academic goals, characteristics of successful learners, and school-family
partnership. Additional staff and curriculum has been added to ensure structured support for learning loss as well as foundational assistance
for social emotional development and trauma. RMCS is grateful for the collaborative community and is especially encouraged by the
collective championing of students, teachers, and faculty during the pandemic challenges and the eagerness to move forward into the new
school year with what has been learned by all members of the community in serving students well.

Goals and Actions
Goal 1
Goal
1

Promote Academic Excellence for All Scholars through Montessori Methodology
Encourage and improve academic growth and progress for each and every RMCS student

An explanation of why the LEA has developed this goal.

RMCS shares the intention of CDE: “Ensuring equity in education is a necessary component in narrowing the achievement gap. Teachers
and school leaders ensure equity by recognizing, respecting, and attending to the diverse strengths and challenges of the students they
serve. High-quality schools are able to differentiate instruction, services, and resource distribution to respond effectively to the diverse needs
of their students, with the aim of ensuring that all students are able to learn and thrive.”
Students benefit from Montessori methodology to ensure academic exposure and achievement with a rigorous, broad, interdisciplinary, and
an integrated, whole-child educational experience. RMCS intends demonstrate that didactic learning engenders deep understanding of
subject matter and that individualized education garners individualized academic success.

Measuring and Reporting Results
Metric
Highly Trained
Faculty
Professional
Development &
Collaboration

Baseline
100% Faculty is
highly qualified
100% of faculty
attend professional
development/training
and/or formally share
their learning with
peers/faculty.

Year 1 Outcome

Year 2 Outcome

Year 3 Outcome

Desired Outcome for
2023–24
100% Faculty is
highly qualified
90%+ level of faculty
participation in
professional
development and
formally sharing their
learning with
colleagues.

Metric

Baseline

Local Assessments
and measures,
CAASPP, ELPAC, or
other state-required
assessments)

Individual student
performance on local
measures, CAASPP,
ELPAC. (No
CAASPP 2020-21
due to COVID-19)
2020-2021 easyCBM
scores indicate a 3%
growth overall of
student
enrollment/population
in reading and 15%
overall growth of
student
enrollment/population
in Math.

Participation and
Performance in
Supplemental Skill
Practice & Academic
Support Programs

In 2020-21,
95% schoolwide
participation rate,
100% Struggling
Student participation
rate,
80% students
increased over year.

Year 1 Outcome

Year 2 Outcome

Year 3 Outcome

Desired Outcome for
2023–24
Majority increase in
individual
performance for
students who are
continuously enrolled
and complete threeyear cycle at RMCS
beginning in TK/K.

100% student
participation with
90% of individual
students
demonstrating
growth.

Actions
Action #

Title

Description

Y

1

Strategic Curriculum & Skill
Development

Improved and increased learning materials designed to support to
$49,130
assist children in understanding Common Core Language, long
passage reading/comprehension, and the articulation of thinking and
practice with the written expression of such. Further Professional
Development for Montessori Math and Language and how it
translates to CAASPP language/how to increase student skills in the
explanation and articulation of work, and in the recording and
sharing of data and progress for immediate support as necessary.
Faculty meeting agendas to collaborate on implementation of
materials and lessons.

Y

2

Daily in-house tracking and follow-up with students/families with poor $18,540
attendance or access challenges with immediate reengagement/tiered team support from administration, teachers, and
Attendance/Access Advocacy
student services to advocate for students impacted by disruptive
attendance or access concerns and improve student success and
academic outcomes.

Y

3

Increased and improved documented comprehensive,
$41,524
developmental, proactive team support and early intervention for
individual students who are struggling emotionally or behaviorally in
Child Study Team Intervention order to support and improve success in school and thereby ensure
low suspension and expulsion rates with specific analysis and focus
on subgroups/Students with Disabilities, EL, LI, FY, students of color,
and or marginalized groups.

4

Individualized Academic
Support

Individually tailored approach of academic remediation or
reinforcement including but not limited to tutoring and/or additional
practice in Math facts, operations, and reasoning, ELA, reading
fluency, comprehension, spoken critical thinking and writing,
organization/executive functioning, and personal coaching to
increase and improve student success.

Total Funds Contributing

$68,416

Y

Action #
5

Title

Description

Faculty development in Equity, Increased and improved delivery of professional development via
Inclusion, and Racial Healing, virtual programs and partnerships.
Instruction, Social-Emotional
Learning, and Trauma
Support.

Total Funds Contributing
$14,350

Y

Goal Analysis [LCAP Year],
An analysis of how this goal was carried out in the previous year.
A description of any substantive differences in planned actions and actual implementation of these actions.
N/A. Description to be provided in Annual Update for 21-22. Responses for 2019-2020 or 2020-2021 are found in the Annual Update to the
1920-21 LCAP and the Annual Update to 2020-2021 Learning Continuity Plan respectively.
An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures.
N/A. Explanation to be provided in Annual Update for 21-22. Responses for 2019-2020 or 2020-2021 are found in the Annual Update to the
1920-21 LCAP and the Annual Update to 2020-2021 Learning Continuity Plan respectively.
An explanation of how effective the specific actions were in making progress toward the goal.
N/A. Explanation to be provided in Annual Update for 21-22. Responses for 2019-2020 or 2020-2021 are found in the Annual Update to the
1920-21 LCAP and the Annual Update to 2020-2021 Learning Continuity Plan respectively.
A description of any changes made to the planned goal, metrics, desired outcomes, or actions for the coming year that resulted from reflections
on prior practice.
N/A. Description to be provided in Annual Update for 21-22. Responses for 2019-2020 or 2020-2021 are found in the Annual Update to the
1920-21 LCAP and the Annual Update to 2020-2021 Learning Continuity Plan respectively.
A report of the Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Expenditures Table.

Goal 2
Goal #
2

Develop Attributes of Successful Learners in an Authentic Montessori School
Support the foundational skills necessary for personal and academic growth and progress for each and every RMCS student

An explanation of why the LEA has developed this goal.
Students benefit personally and academically in a Montessori school culture of peace, and respect for self, others, and their environment.
This experience allows individual talents to flourish, invites willing interest, eager participation, self-understanding and direction, purposeful
work, and develops attributes of successful learners as defined by Attributes of Successful Learners in the Authentic American Montessori
School: Cognitive Understanding and Thinking Skills, Confidence and Competence, Independence, Autonomy, Intrinsic Motivation, Ability to
Handle External Authority, Social Responsibility, and Stewardship and Good Citizenship.

Measuring and Reporting Results
Metric

Attendance records

Baseline
2020-2021 99%
attendance during
COVID-19
pandemic/Distance &
Hybrid Learning
New baseline to be
determined in 202122, post COVID19/Distance & Hybrid
Learning reacclimation and
return to campus

Year 1 Outcome

Year 2 Outcome

Year 3 Outcome

Desired Outcome for
2023–24
Improved attendance
and low chronic
absenteeism rates.

Metric

Student surveys, selfreflections, Faculty
Survey/Input, and
continued qualitative
and quantitative
forums and meetings
with Guides, support
staff, and Executive
Director &
Superintendent

Baseline

Student surveys
indicate that 89% of
students are happy at
RMCS.

2019-20
0% Suspension Rate
0% Expulsion Rate
Student discipline
records.

2020-21
0% Suspension Rate
0% Expulsion Rate

Year 1 Outcome

Year 2 Outcome

Year 3 Outcome

Desired Outcome for
2023–24
85% or higher
student ratings
regarding a positive
and supportive
school climate and
experience of
learning at RMCS.
Consistent and
successful quarterly
meetings with faculty
and staff to ensure
that students are
supported in their
individual
developmental
growth and learning.
Less than 2%
percentage of
suspensions with
improved outcomes
for English Learners,
Students with
Disabilities, Low
Income Students,
and Students of
color.

Metric

Tracking and
Assessment of
Individual Attributes
of Successful
Learners, Social
Emotional Learning,
and Executive
Functioning Skills

Baseline

Year 1 Outcome

Year 2 Outcome

Year 3 Outcome

Desired Outcome for
2023–24
At least 75%
individual progress in
Attributes of
Successful Learners,
Social Emotional
Learning, and
Executive
Functioning Skills for
students who are
continuously enrolled
and complete threeyear progressive and
cumulative
Montessori
developmental
educational levels.

New; no baseline

Actions
Action #

1

2

Title

Description

Total Funds Contributing
$18,540

Y

Attendance/Access Advocacy

Daily in-house tracking and follow-up with students/families with poor
attendance or access challenges with immediate re-engagement/tiered
team support from administration, teachers, and student services to
advocate for students impacted by disruptive attendance or access
concerns and improve student success and academic outcomes.

Y

Individual Student Support
Development of Attributes of
Successful Learners

Improved identification of Individual students in need of support or below $25, 730
level. Students will receive a tailored program of support including but
not limited to frequent faculty-guided instruction and additional
practice/daily support in areas of struggle, monitoring and sharing of
data by Student Services to determine weekly adjustments for
improvement or increased progress.

Action #

Title

Description

Total Funds Contributing
Y

3

Faculty and Student Services to review in tandem individual student
$5,244
interest, executive functioning skills, social-emotional learning, and
Review of Equity in Learning & academic levels and progress of strugglers with particular focus on
Characteristics of Successful
equity for our multi-lingual learners (English Learners), Students with
Learners
Disabilities, Foster Youth, Low-Income Students, and/or students of
color. Faculty meetings to include the regular successes and challenges
with such and strategies to implement and measure success.

Y

4

Increased and improved SEL curriculum, support staff, and specialists
School-Wide Social-Emotional
for academic and social emotional, trauma support, mindfulness
Support
program

$13,000

Goal Analysis [LCAP Year]
An analysis of how this goal was carried out in the previous year.
A description of any substantive differences in planned actions and actual implementation of these actions.
N/A. Description to be provided in Annual Update for 21-22. Responses for 2019-2020 or 2020-2021 are found in the Annual Update to the
1920-21 LCAP and the Annual Update to 2020-2021 Learning Continuity Plan respectively.
An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures.
N/A. Explanation to be provided in Annual Update for 21-22. Responses for 2019-2020 or 2020-2021 are found in the Annual Update to the
1920-21 LCAP and the Annual Update to 2020-2021 Learning Continuity Plan respectively.

An explanation of how effective the specific actions were in making progress toward the goal.
N/A. Explanation to be provided in Annual Update for 21-22. Responses for 2019-2020 or 2020-2021 are found in the Annual Update to the
1920-21 LCAP and the Annual Update to 2020-2021 Learning Continuity Plan respectively.

A description of any changes made to the planned goal, metrics, desired outcomes, or actions for the coming year that resulted from reflections
on prior practice.

N/A. Description to be provided in Annual Update for 21-22. Responses for 2019-2020 or 2020-2021 are found in the Annual Update to the
1920-21 LCAP and the Annual Update to 2020-2021 Learning Continuity Plan respectively.
A report of the Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Expenditures Table.

Goal 3
Goal 3
3

Strengthen Montessori School-Family Partnership
RMCS will create greater understanding of families and the child development-based, Montessori educational model in
service of each and every RMCS student

An explanation of why the LEA has developed this goal.
Students benefit socially, emotionally, physically, personally, and academically by parent involvement and support in various forms- in the classroom, outside of the
classroom, interactions, educational support at home, participating in leadership positions with the RMCS Board and committees, volunteering at school events, and in
the efforts to maintain a positive and collaborative school community for students.

Measuring and Reporting Results
Metric
Parents:
Surveys and
continued qualitative
and quantitative
forums and meetings
with Guides, support
staff, and Executive
Director and
Superintendent
.

Baseline

39% parent response
rate

Year 1 Outcome

Year 2 Outcome

Year 3 Outcome

Desired Outcome for
2023–24

65% of respondents
in annual survey

Metric

Faculty & Staff:
Faculty and Staff
Training in Record
Keeping and
Communication
Program
Parent participation in
new online RecordKeeping and
Communication
Program

Baseline

Year 1 Outcome

Year 2 Outcome

Year 3 Outcome

Faculty participate in
over 80% of training,
workshops, and
meetings designed to
assist in learning and
implementing the
new program

Establish baseline
now that everyone is
using program post
COVID-19.

Desired Outcome for
2023–24
100% use and
mastery of program

85% participation in
new program

Actions
Action #

Title

Description

1

RMCS will improve the administration of annual surveys and encourage $3,663
quantitative and qualitative participation in local parent engagement and
feedback loops, measuring and reporting input and participation
outcomes to the RMCS community and governing Board of Directors.

Y

Surveys, Feedback, Events &
Opportunities

2

Faculty Proficiency in Record
Keeping and Communication

Faculty and staff will become proficient via formal training for continued
improvement of online record keeping and communication program.

$4,024

Y

$11,250

Y

3

Parenting, Coaching, and Support options for families in such topics as
Family Engagement Support & child development, Montessori Education, Social-Emotional learning,
Coaching
Communication with Children, Executive Functioning, and Equity &
Racial Healing.

Goal Analysis [LCAP Year]
An analysis of how this goal was carried out in the previous year.

Total Funds Contributing

A description of any substantive differences in planned actions and actual implementation of these actions.
N/A. Description to be provided in Annual Update for 21-22. Responses for 2019-2020 or 2020-2021 are found in the Annual Update to the
1920-21 LCAP and the Annual Update to 2020-2021 Learning Continuity Plan respectively.

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures.
N/A. Explanation to be provided in Annual Update for 21-22. Responses for 2019-2020 or 2020-2021 are found in the Annual Update to the
1920-21 LCAP and the Annual Update to 2020-2021 Learning Continuity Plan respectively.

An explanation of how effective the specific actions were in making progress toward the goal.
N/A. Explanation to be provided in Annual Update for 21-22. Responses for 2019-2020 or 2020-2021 are found in the Annual Update to the
1920-21 LCAP and the Annual Update to 2020-2021 Learning Continuity Plan respectively.

A description of any changes made to the planned goal, metrics, desired outcomes, or actions for the coming year that resulted from reflections
on prior practice.
N/A. Description to be provided in Annual Update for 21-22. Responses for 2019-2020 or 2020-2021 are found in the Annual Update to the
1920-21 LCAP and the Annual Update to 2020-2021 Learning Continuity Plan respectively.

A report of the Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Expenditures Table.

Increased or Improved Services for Foster Youth, English Learners, and LowIncome Students [LCAP Year]
Percentage to Increase or Improve Services

Increased Apportionment based on the Enrollment of Foster Youth, English Learners, and LowIncome students

5.94%

$83,642

The Budgeted Expenditures for Actions identified as Contributing may be found in the Increased or Improved Services Expenditures
Table.

Required Descriptions
For each action being provided to an entire school, or across the entire school district or county office of education (COE), an explanation of (1)
how the needs of foster youth, English learners, and low-income students were considered first, and (2) how these actions are effective in
meeting the goals for these students.
Additional access through provided technology, Chromebooks, hotspots, support time, coaching of student, family, and such are established
well after implementation during the COVID-19 pandemic and distance learning. Additional staff and curriculum have been budgeted and
scheduled to support all students in math, language, social-emotional development, characteristics of successful learners, trauma, and
equity. When combined with the strategic curriculum scheduled, support all of our students and specifically benefit the needs of foster youth,
multilingual learners/English Learners, low-income students, and other disadvantaged or marginalized groups.
A description of how services for foster youth, English learners, and low-income students are being increased or improved by the percentage
required.
Services for foster youth, multi-lingual learners, and low-income students are being increased by the required percentage, 5.94%, through
additional access, materials, curriculum, staffing, and support.

Expenditure Tables

Total Expenditures Table
Totals
Totals

Other State
Funds

LCFF Funds
$

-

$

-

Local Funds
$
-

Federal Funds
$
-

Total Funds

Total Personnel Total Non-personnel
0 $
140,040 $
133,371

Other State
Funds

Local Funds

Federal Funds

Intentionally blank
Goal #

Action #

Action Title

1
1
1
1

1
2
3
4

1
2

5
1

2

1

2
2
3

2
3
1

3
3

2
3

Strategic Curriculum & Skill Development
Attendance/Access Advocacy
Child Study Team Intervention
Individualized Academic Support
Faculty development in Equity Inclusion, and
Racial Healing, Instruction, Social-Emotional
Learning, and Truma Support
Attendance/Access Advocacy
Individual Student Support Development of
Attributes of Successful Learners
Review of Equity in Learning &
Characteristics of Successful Learners
School-wide Social-Emotional Support
Surveys, Feedback, Events & Opportunities
Faculty Proficiency in Record Keeping and
Communication
Family Engagement Support & Coaching
GRAND TOTAL:

Student Group(s)

LCFF Funds

Low-income
Low-income
Low-income
Low-income

$
$
$
$

49,130
18,540
41,524
68,416

Low-income
Low-income

$
$

Low-income

$

-

Total Funds
$
$
$
$

49,130
18,540
41,524
68,416

14,350
18,540

$
$

14,350
18,540

$

25,730

$

25,730

Low-income
Low-income
Low-income

$
$
$

5,244
13,000
3,663

$
$
$

5,244
13,000
3,663

Low-income
Low-income

$
$

4,024
11,250

$

273,411

$
$
$
$

4,024
11,250
273,411

Contributing Expenditure Table
Totals by Type
Total:
LEA-wide Total:
Limited Total:
Schoolwide Total:

Total LCFF Funds
$
273,411
$
$
$
273,411

Location

LCFF Funds

$
$
$
$

Total Funds
273,411
273,411

Intentionally blank

Goal # Action #
1
1
1
1

1
2
3
4

1

5

2

1

2

1

2

2

2

3

3

1

3

2

3

3

Action Title
Strategic Curriculum & Skill Development
Attendance/Access Advocacy
Child Study Team Intervention
Individualized Academic Support
Faculty development in Equity Inclusion,
and Racial Healing, Instruction, SocialEmotional Learning, and Truma Support
Attendance/Access Advocacy
Individual Student Support Development of
Attributes of Successful Learners
Review of Equity in Learning &
Characteristics of Successful Learners
School-wide Social-Emotional Support
Surveys, Feedback, Events &
Opportunities
Faculty Proficiency in Record Keeping and
Communication
Family Engagement Support & Coaching
GRAND TOTAL:

Scope

Unduplicated Student Group(s)

Schoolwide
Schoolwide
Schoolwide
Schoolwide

English Learners, Low-Income
Low-income
Low-income
Low-income

All
All
All
All

Schoolwide

Low-income

All

Schoolwide

English Learners, Low-Income

All

Schoolwide

English Learners, Low-Income

All

Schoolwide

English Learners, Low-Income

All

Schoolwide

English Learners, Low-Income

All

Schoolwide

Low-income

All

Schoolwide

Low-income

All

Schoolwide

Low-income

All

Total Funds

$
$
$
$

49,130
18,540
41,524
68,416

$
$
$
$

49,130
18,540
41,524
68,416

$
$

14,350
18,540

$
$

14,350
18,540

$

25,730

$

25,730

$
$

5,244
13,000

$
$

5,244
13,000

$

3,663

$

3,663

$
$

4,024
11,250

$
$

4,024
11,250

$

273,411.00

$

273,411.00

Annual Update Table Year 1
Totals:
Totals:
Intentionally blank
Last Year's
Last Year's
Goal #
Action #
1
1
1
2
1
3
1
4
1
5
2
1
2
1
2
2
2
3
3
1
3
2
3
3

Planned Expenditure
Estimated Actual
Total
Total
$
273,411 $
-

Contributed to Increased
Last Year's Total
Total Estimated Actual
or Improved Services?
Planned Expenditures
Expenditures
Strategic Curriculum & Skill Development
No
$
49,130
Attendance/Access Advocacy
Yes
$
18,540
Child Study Team Intervention
No
$
41,524
Individualized Academic Support
No
$
68,416
Faculty development in Equity Inclusion, and Racial Healing,Yes
Instruction, Social-Emotional
$
Learning,
14,350 and Truma Support
Attendance/Access Advocacy
No
$
18,540
Individual Student Support Development of Attributes of Successful
Yes
Learners$
25,730
Review of Equity in Learning & Characteristics of SuccessfulNo
Learners
$
5,244
School-wide Social-Emotional Support
No
$
13,000
Surveys, Feedback, Events & Opportunities
Yes
$
3,663
Faculty Proficiency in Record Keeping and Communication Yes
$
4,024
Family Engagement Support & Coaching
No
$
11,250
Prior Action/Service Title

GRAND TOTAL:

Instructions
Plan Summary
Stakeholder Engagement
Goals and Actions
Increased or Improved Services for Foster Youth, English Learners, and Low-Income Students

$

273,411

For additional questions or technical assistance related to the completion of the LCAP template, please contact the local COE, or the California
Department of Education’s (CDE’s) Local Agency Systems Support Office by phone at 916-319-0809 or by email at lcff@cde.ca.gov.

Introduction and Instructions
The Local Control Funding Formula (LCFF) requires LEAs to engage their local stakeholders in an annual planning process to evaluate their
progress within eight state priority areas encompassing all statutory metrics (COEs have ten state priorities). LEAs document the results of this
planning process in the Local Control and Accountability Plan (LCAP) using the template adopted by the State Board of Education.
The LCAP development process serves three distinct, but related functions:


Comprehensive Strategic Planning: The process of developing and annually updating the LCAP supports comprehensive strategic
planning (California Education Code [EC] 52064(e)(1)). Strategic planning that is comprehensive connects budgetary decisions to
teaching and learning performance data. Local educational agencies (LEAs) should continually evaluate the hard choices they make
about the use of limited resources to meet student and community needs to ensure opportunities and outcomes are improved for all
students.



Meaningful Stakeholder Engagement: The LCAP development process should result in an LCAP that reflects decisions made through
meaningful stakeholder engagement (EC 52064(e)(1)). Local stakeholders possess valuable perspectives and insights about an LEA's
programs and services. Effective strategic planning will incorporate these perspectives and insights in order to identify potential goals
and actions to be included in the LCAP.



Accountability and Compliance: The LCAP serves an important accountability function because aspects of the LCAP template require
LEAs to show that they have complied with various requirements specified in the LCFF statutes and regulations, most notably:
o Demonstrating that LEAs are increasing or improving services for foster youth, English learners, and low-income students in
proportion to the amount of additional funding those students generate under LCFF (EC 52064(b)(4-6)).
o Establishing goals, supported by actions and related expenditures, that address the statutory priority areas and statutory metrics
(EC 52064(b)(1) & (2)).
o Annually reviewing and updating the LCAP to reflect progress toward the goals (EC 52064(b)(7)).

The LCAP template, like each LEA’s final adopted LCAP, is a document, not a process. LEAs must use the template to memorialize the
outcome of their LCAP development process, which should: (a) reflect comprehensive strategic planning (b) through meaningful engagement
with stakeholders that (c) meets legal requirements, as reflected in the final adopted LCAP. The sections included within the LCAP template do
not and cannot reflect the full development process, just as the LCAP template itself is not intended as a stakeholder engagement tool.

If a county superintendent of schools has jurisdiction over a single school district, the county board of education and the governing board of the
school district may adopt and file for review and approval a single LCAP consistent with the requirements in EC sections 52060, 52062, 52066,
52068, and 52070. The LCAP must clearly articulate to which entity’s budget (school district or county superintendent of schools) all budgeted
and actual expenditures are aligned.
The revised LCAP template for the 2021–22, 2022–23, and 2023–24 school years reflects statutory changes made through Assembly Bill 1840
(Committee on Budget), Chapter 243, Statutes of 2018. These statutory changes enhance transparency regarding expenditures on actions
included in the LCAP, including actions that contribute to meeting the requirement to increase or improve services for foster youth, English
learners, and low-income students, and to streamline the information presented within the LCAP to make adopted LCAPs more accessible for
stakeholders and the public.
At its most basic, the adopted LCAP should attempt to distill not just what the LEA is doing, but also allow stakeholders to understand why, and
whether those strategies are leading to improved opportunities and outcomes for students. LEAs are strongly encouraged to use language and
a level of detail in their adopted LCAPs intended to be meaningful and accessible for the LEA’s diverse stakeholders and the broader public.
In developing and finalizing the LCAP for adoption, LEAs are encouraged to keep the following overarching frame at the forefront of the
strategic planning and stakeholder engagement functions:
Given present performance across the state priorities and on indicators in the California School Dashboard, how is the LEA using its
budgetary resources to respond to student and community needs, and address any performance gaps, including by meeting its
obligation to increase or improve services for foster youth, English learners, and low-income students?
LEAs are encouraged to focus on a set of metrics or a set of actions that the LEA believes, based on input gathered from stakeholders,
research, and experience, will have the biggest impact on behalf of its students.
These instructions address the requirements for each section of the LCAP, but may include information about effective practices when
developing the LCAP and completing the LCAP itself. Additionally, information is included at the beginning of each section emphasizing the
purpose that each section serves.

Plan Summary
Purpose
A well-developed Plan Summary section provides a meaningful context for the LCAP. This section provides information about an LEA’s
community as well as relevant information about student needs and performance. In order to provide a meaningful context for the rest of the
LCAP, the content of this section should be clearly and meaningfully related to the content included in the subsequent sections of the LCAP.

Requirements and Instructions
General Information – Briefly describe the students and community. For example, information about an LEA in terms of geography,
enrollment, or employment, the number and size of specific schools, recent community challenges, and other such information as an LEA
wishes to include can enable a reader to more fully understand an LEA’s LCAP.
Reflections: Successes – Based on a review of performance on the state indicators and local performance indicators included in the
Dashboard, progress toward LCAP goals, local self-assessment tools, stakeholder input, and any other information, what progress is the LEA
most proud of and how does the LEA plan to maintain or build upon that success? This may include identifying specific examples of how past
increases or improvements in services for foster youth, English learners, and low-income students have led to improved performance for these
students.
Reflections: Identified Need – Referring to the Dashboard, identify: (a) any state indicator for which overall performance was in the “Red” or
“Orange” performance category or any local indicator where the LEA received a “Not Met” or “Not Met for Two or More Years” rating AND (b)
any state indicator for which performance for any student group was two or more performance levels below the “all student” performance. What
steps is the LEA planning to take to address these areas of low performance and performance gaps? Other needs may be identified using
locally collected data including data collected to inform the self-reflection tools and reporting local indicators on the Dashboard.
LCAP Highlights – Identify and briefly summarize the key features of this year’s LCAP.
Comprehensive Support and Improvement – An LEA with a school or schools identified for comprehensive support and improvement (CSI)
under the Every Student Succeeds Act must respond to the following prompts:
● Schools Identified: Identify the schools within the LEA that have been identified for CSI.
● Support for Identified Schools: Describe how the LEA has or will support the identified schools in developing CSI plans that included a
school-level needs assessment, evidence-based interventions, and the identification of any resource inequities to be addressed through
the implementation of the CSI plan.
● Monitoring and Evaluating Effectiveness: Describe how the LEA will monitor and evaluate the implementation and effectiveness of the
CSI plan to support student and school improvement.

Stakeholder Engagement
Purpose
Significant and purposeful engagement of parents, students, educators, and other stakeholders, including those representing the student
groups identified by LCFF, is critical to the development of the LCAP and the budget process. Consistent with statute, such stakeholder

engagement should support comprehensive strategic planning, accountability, and improvement across the state priorities and locally identified
priorities (EC 52064(e)(1)). Stakeholder engagement is an ongoing, annual process.
This section is designed to reflect how stakeholder engagement influenced the decisions reflected in the adopted LCAP. The goal is to allow
stakeholders that participated in the LCAP development process and the broader public understand how the LEA engaged stakeholders and
the impact of that engagement. LEAs are encouraged to keep this goal in the forefront when completing this section.
Statute and regulations specify the stakeholder groups that school districts and COEs must consult when developing the LCAP: teachers,
principals, administrators, other school personnel, local bargaining units of the LEA, parents, and students. Before adopting the LCAP, school
districts and COEs must share it with the Parent Advisory Committee and, if applicable, to its English Learner Parent Advisory Committee. The
superintendent is required by statute to respond in writing to the comments received from these committees. School districts and COEs must
also consult with the special education local plan area administrator(s) when developing the LCAP. Statute requires charter schools to consult
with teachers, principals, administrators, other school personnel, parents, and students in developing the LCAP. The LCAP should also be
shared with, and LEAs should request input from, schoolsite-level advisory groups, as applicable (e.g., schoolsite councils, English Learner
Advisory Councils, student advisory groups, etc.), to facilitate alignment between schoolsite and district-level goals and actions.
Information and resources that support effective stakeholder engagement, define student consultation, and provide the requirements for
advisory group composition, can be found under Resources on the following web page of the CDE’s website: https://www.cde.ca.gov/re/lc/.

Requirements and Instructions
Below is an excerpt from the 2018–19 Guide for Annual Audits of K–12 Local Education Agencies and State Compliance Reporting, which is
provided to highlight the legal requirements for stakeholder engagement in the LCAP development process:
Local Control and Accountability Plan:
For county offices of education and school districts only, verify the LEA:
a) Presented the local control and accountability plan to the parent advisory committee in accordance with Education Code section
52062(a)(1) or 52068(a)(1), as appropriate.
b) If applicable, presented the local control and accountability plan to the English learner parent advisory committee, in accordance
with Education Code section 52062(a)(2) or 52068(a)(2), as appropriate.
c) Notified members of the public of the opportunity to submit comments regarding specific actions and expenditures proposed to be
included in the local control and accountability plan in accordance with Education Code section 52062(a)(3) or 52068(a)(3), as
appropriate.
d) Held at least one public hearing in accordance with Education Code section 52062(b)(1) or 52068(b)(1), as appropriate.

e) Adopted the local control and accountability plan in a public meeting in accordance with Education Code section 52062(b)(2) or
52068(b)(2), as appropriate.
Prompt 1: “A summary of the stakeholder process and how the stakeholder engagement was considered before finalizing the LCAP.”
Describe the stakeholder engagement process used by the LEA to involve stakeholders in the development of the LCAP, including, at a
minimum, describing how the LEA met its obligation to consult with all statutorily required stakeholder groups as applicable to the type of LEA.
A sufficient response to this prompt must include general information about the timeline of the process and meetings or other engagement
strategies with stakeholders. A response may also include information about an LEA’s philosophical approach to stakeholder engagement.
Prompt 2: “A summary of the feedback provided by specific stakeholder groups.”
Describe and summarize the stakeholder feedback provided by specific stakeholders. A sufficient response to this prompt will indicate ideas,
trends, or inputs that emerged from an analysis of the feedback received from stakeholders.
Prompt 3: “A description of the aspects of the LCAP that were influenced by specific stakeholder input.”
A sufficient response to this prompt will provide stakeholders and the public clear, specific information about how the stakeholder engagement
process influenced the development of the LCAP. The response must describe aspects of the LCAP that were influenced by or developed in
response to the stakeholder feedback described in response to Prompt 2. This may include a description of how the LEA prioritized stakeholder
requests within the context of the budgetary resources available or otherwise prioritized areas of focus within the LCAP. For the purposes of this
prompt, “aspects” of an LCAP that may have been influenced by stakeholder input can include, but are not necessarily limited to:













Inclusion of a goal or decision to pursue a Focus Goal (as described below)
Inclusion of metrics other than the statutorily required metrics
Determination of the desired outcome on one or more metrics
Inclusion of performance by one or more student groups in the Measuring and Reporting Results subsection
Inclusion of action(s) or a group of actions
Elimination of action(s) or group of actions
Changes to the level of proposed expenditures for one or more actions
Inclusion of action(s) as contributing to increased or improved services for unduplicated services
Determination of effectiveness of the specific actions to achieve the goal
Determination of material differences in expenditures
Determination of changes made to a goal for the ensuing LCAP year based on the annual update process
Determination of challenges or successes in the implementation of actions

Goals and Actions
Purpose
Well-developed goals will clearly communicate to stakeholders what the LEA plans to accomplish, what the LEA plans to do in order to
accomplish the goal, and how the LEA will know when it has accomplished the goal. A goal statement, associated metrics and expected
outcomes, and the actions included in the goal should be in alignment. The explanation for why the LEA included a goal is an opportunity for
LEAs to clearly communicate to stakeholders and the public why, among the various strengths and areas for improvement highlighted by
performance data and strategies and actions that could be pursued, the LEA decided to pursue this goal, and the related metrics, expected
outcomes, actions, and expenditures.
A well-developed goal can be focused on the performance relative to a metric or metrics for all students, a specific student group(s), narrowing
performance gaps, or implementing programs or strategies expected to impact outcomes. LEAs should assess the performance of their student
groups when developing goals and the related actions to achieve such goals.

Requirements and Instructions
LEAs should prioritize the goals, specific actions, and related expenditures included within the LCAP within one or more state priorities. LEAs
should consider performance on the state and local indicators, including their locally collected and reported data for the local indicators that are
included in the Dashboard in determining whether and how to prioritize its goals within the LCAP.
In order to support prioritization of goals, the LCAP template provides LEAs with the option of developing three different kinds of goals:


Focus Goal: A Focus Goal is relatively more concentrated in scope and may focus on a fewer number of metrics to measure
improvement. A Focus Goal statement will be time bound and make clear how the goal is to be measured.



Broad Goal: A Broad Goal is relatively less concentrated in its scope and may focus on improving performance across a wide range of
metrics.



Maintenance of Progress Goal: A Maintenance of Progress Goal includes actions that may be ongoing without significant changes and
allows an LEA to track performance on any metrics not addressed in the other goals of the LCAP.

At a minimum, the LCAP must address all LCFF priorities and associated metrics.
Focus Goal(s)
Goal Description: The description provided for a Focus Goal must be specific, measurable, and time bound. An LEA develops a Focus Goal to
address areas of need that may require or benefit from a more specific and data intensive approach. The Focus Goal can explicitly reference
the metric(s) by which achievement of the goal will be measured and the time frame according to which the LEA expects to achieve the goal.

Explanation of why the LEA has developed this goal: Explain why the LEA has chosen to prioritize this goal. An explanation must be based
on Dashboard data or other locally collected data. LEAs must describe how the LEA identified this goal for focused attention, including relevant
consultation with stakeholders. LEAs are encouraged to promote transparency and understanding around the decision to pursue a focus goal.
Broad Goal
Goal Description: Describe what the LEA plans to achieve through the actions included in the goal. The description of a broad goal will be
clearly aligned with the expected measurable outcomes included for the goal. The goal description organizes the actions and expected
outcomes in a cohesive and consistent manner. A goal description is specific enough to be measurable in either quantitative or qualitative
terms. A broad goal is not as specific as a focus goal. While it is specific enough to be measurable, there are many different metrics for
measuring progress toward the goal.
Explanation of why the LEA has developed this goal: Explain why the LEA developed this goal and how the actions and metrics grouped
together will help achieve the goal.
Maintenance of Progress Goal
Goal Description: Describe how the LEA intends to maintain the progress made in the LCFF State Priorities not addressed by the other goals
in the LCAP. Use this type of goal to address the state priorities and applicable metrics not addressed within the other goals in the LCAP. The
state priorities and metrics to be addressed in this section are those for which the LEA, in consultation with stakeholders, has determined to
maintain actions and monitor progress while focusing implementation efforts on the actions covered by other goals in the LCAP.
Explanation of why the LEA has developed this goal: Explain how the actions will sustain the progress exemplified by the related metrics.
Measuring and Reporting Results:
For each LCAP year, identify the metric(s) that the LEA will use to track progress toward the expected outcomes. LEAs are encouraged to
identify metrics for specific student groups, as appropriate, including expected outcomes that would reflect narrowing of any existing
performance gaps.
Include in the baseline column the most recent data associated with this metric available at the time of adoption of the LCAP for the first year of
the three-year plan. LEAs may use data as reported on the 2019 Dashboard for the baseline of a metric only if that data represents the most
recent available (e.g. high school graduation rate).
Using the most recent data available may involve reviewing data the LEA is preparing for submission to the California Longitudinal Pupil
Achievement Data System (CALPADS) or data that the LEA has recently submitted to CALPADS. Because final 2020–2021 outcomes on some
metrics may not be computable at the time the 2021–24 LCAP is adopted (e.g. graduation rate, suspension rate), the most recent data available
may include a point in time calculation taken each year on the same date for comparability purposes.
The baseline data shall remain unchanged throughout the three-year LCAP.

Complete the table as follows:
● Metric: Indicate how progress is being measured using a metric.
● Baseline: Enter the baseline when completing the LCAP for 2021–22. As described above, the baseline is the most recent data
associated with a metric. Indicate the school year to which the data applies, consistent with the instructions above.
● Year 1 Outcome: When completing the LCAP for 2022–23, enter the most recent data available. Indicate the school year to which the
data applies, consistent with the instructions above.
● Year 2 Outcome: When completing the LCAP for 2023–24, enter the most recent data available. Indicate the school year to which the
data applies, consistent with the instructions above.
● Year 3 Outcome: When completing the LCAP for 2024–25, enter the most recent data available. Indicate the school year to which the
data applies, consistent with the instructions above. The 2024–25 LCAP will be the first year in the next three-year cycle. Completing this
column will be part of the Annual Update for that year.
● Desired Outcome for 2023-24: When completing the first year of the LCAP, enter the desired outcome for the relevant metric the LEA
expects to achieve by the end of the 2023–24 LCAP year.

Timeline for completing the “Measuring and Reporting Results” part of the Goal.

Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Year 3 Outcome

Desired Outcome
for Year 3
(2023-24)

Enter information
in this box when
completing the
LCAP for 2021–
22.

Enter information
in this box when
completing the
LCAP for 2021–
22.

Enter information
in this box when
completing the
LCAP for 2022–
23. Leave blank
until then.

Enter information
in this box when
completing the
LCAP for 2023–
24. Leave blank
until then.

Enter information
in this box when
completing the
LCAP for 2024–
25. Leave blank
until then.

Enter information
in this box when
completing the
LCAP for 2021–
22.

The metrics may be quantitative or qualitative; but at minimum, an LEA’s LCAP must include goals that are measured using all of the applicable
metrics for the related state priorities, in each LCAP year as applicable to the type of LEA. To the extent a state priority does not specify one or
more metrics (e.g., implementation of state academic content and performance standards), the LEA must identify a metric to use within the
LCAP. For these state priorities, LEAs are encouraged to use metrics based on or reported through the relevant self-reflection tool for local
indicators within the Dashboard.
Actions: Enter the action number. Provide a short title for the action. This title will also appear in the expenditure tables. Provide a description
of the action. Enter the total amount of expenditures associated with this action. Budgeted expenditures from specific fund sources will be
provided in the summary expenditure tables. Indicate whether the action contributes to meeting the increase or improved services requirement
as described in the Increased or Improved Services section using a “Y” for Yes or an “N” for No. (Note: for each such action offered on an LEAwide or schoolwide basis, the LEA will need to provide additional information in the Increased or Improved Summary Section to address the
requirements in California Code of Regulations, Title 5 [5 CCR] Section 15496(b) in the Increased or Improved Services Section of the LCAP).
Actions for English Learners: School districts, COEs, and charter schools that have a numerically significant English learner student
subgroup must include specific actions in the LCAP related to, at a minimum, the language acquisition programs, as defined in EC
Section 306, provided to students and professional development activities specific to English learners.
Actions for Foster Youth: School districts, COEs, and charter schools that have a numerically significant Foster Youth student
subgroup are encouraged to include specific actions in the LCAP designed to meet needs specific to Foster Youth students.
Goal Analysis:
Enter the LCAP Year

Using actual annual measurable outcome data, including data from the Dashboard, analyze whether the planned actions were effective in
achieving the goal. Respond to the prompts as instructed.
● Describe the overall implementation of the actions to achieve the articulated goal. Include a discussion of relevant challenges and
successes experienced with the implementation process. This must include any instance where the LEA did not implement a planned
action or implemented a planned action in a manner that differs substantively from how it was described in the adopted LCAP.
● Explain material differences between Budgeted Expenditures and Estimated Actual Expenditures. Minor variances in expenditures do not
need to be addressed, and a dollar-for-dollar accounting is not required.
● Describe the effectiveness of the specific actions to achieve the articulated goal as measured by the LEA. In some cases, not all actions
in a goal will be intended to improve performance on all of the metrics associated with the goal. When responding to this prompt, LEAs
may assess the effectiveness of a single action or group of actions within the goal in the context of performance on a single metric or
group of specific metrics within the goal that are applicable to the action(s). Grouping actions with metrics will allow for more robust
analysis of whether the strategy the LEA is using to impact a specified set of metrics is working and increase transparency for
stakeholders. LEAs are encouraged to use such an approach when goals include multiple actions and metrics that are not closely
associated.
● Describe any changes made to this goal, expected outcomes, metrics, or actions to achieve this goal as a result of this analysis and
analysis of the data provided in the Dashboard or other local data, as applicable.

Increased or Improved Services for Foster Youth, English Learners, and Low-Income
Students
Purpose
A well-written Increased or Improved Services section provides stakeholders with a comprehensive description, within a single dedicated
section, of how an LEA plans to increase or improved services for its unduplicated students as compared to all students and how LEA-wide or
schoolwide actions identified for this purpose meet regulatory requirements. Descriptions provided should include sufficient detail yet be
sufficiently succinct to promote a broader understanding of stakeholders to facilitate their ability to provide input. An LEA’s description in this
section must align with the actions included in the Goals and Actions section as contributing.

Requirements and Instructions
This section must be completed for each LCAP year.

When developing the LCAP in year 2 or year 3, copy the “Increased or Improved Services” section and enter the appropriate LCAP year. Using
the copy of the section, complete the section as required for the relevant LCAP year. Retain all prior year sections for each of the three years
within the LCAP.
Percentage to Increase or Improve Services: Identify the percentage by which services for unduplicated pupils must be increased or
improved as compared to the services provided to all students in the LCAP year as calculated pursuant to 5 CCR Section 15496(a)(7).
Increased Apportionment based on the enrollment of Foster Youth, English Learners, and Low-Income Students: Specify the estimate
of the amount of funds apportioned on the basis of the number and concentration of unduplicated pupils for the LCAP year.
Required Descriptions:
For each action being provided to an entire school, or across the entire school district or county office of education (COE), an
explanation of (1) how the needs of foster youth, English learners, and low-income students were considered first, and (2) how these
actions are effective in meeting the goals for these students.
For each action included in the Goals and Actions section as contributing to the increased or improved services requirement for unduplicated
pupils and provided on an LEA-wide or schoolwide basis, the LEA must include an explanation consistent with 5 CCR Section 15496(b). For
any such actions continued into the 2021–24 LCAP from the 2017–2020 LCAP, the LEA must determine whether or not the action was effective
as expected, and this determination must reflect evidence of outcome data or actual implementation to date.
Principally Directed and Effective: An LEA demonstrates how an action is principally directed towards and effective in meeting the LEA’s
goals for unduplicated students when the LEA explains how:
● It considers the needs, conditions, or circumstances of its unduplicated pupils;
● The action, or aspect(s) of the action (including, for example, its design, content, methods, or location), is based on these considerations;
and
● The action is intended to help achieve an expected measurable outcome of the associated goal.
As such, the response provided in this section may rely on a needs assessment of unduplicated students.
Conclusory statements that a service will help achieve an expected outcome for the goal, without an explicit connection or further explanation
as to how, are not sufficient. Further, simply stating that an LEA has a high enrollment percentage of a specific student group or groups does
not meet the increase or improve services standard because enrolling students is not the same as serving students.
For example, if an LEA determines that low-income students have a significantly lower attendance rate than the attendance rate for all students,
it might justify LEA-wide or schoolwide actions to address this area of need in the following way:

After assessing the needs, conditions, and circumstances of our low-income students, we learned that the attendance rate of our lowincome students is 7% lower than the attendance rate for all students. (Needs, Conditions, Circumstances [Principally Directed])
In order to address this condition of our low-income students, we will develop and implement a new attendance program that is designed
to address some of the major causes of absenteeism, including lack of reliable transportation and food, as well as a school climate that
does not emphasize the importance of attendance. Goal N, Actions X, Y, and Z provide additional transportation and nutritional
resources as well as a districtwide educational campaign on the benefits of high attendance rates. (Contributing Action(s))
These actions are being provided on an LEA-wide basis and we expect/hope that all students with less than a 100% attendance rate will
benefit. However, because of the significantly lower attendance rate of low-income students, and because the actions meet needs most
associated with the chronic stresses and experiences of a socio-economically disadvantaged status, we expect that the attendance rate
for our low-income students will increase significantly more than the average attendance rate of all other students. (Measurable
Outcomes [Effective In])
COEs and Charter Schools: Describe how actions included as contributing to meeting the increased or improved services requirement on an
LEA-wide basis are principally directed to and effective in meeting its goals for unduplicated pupils in the state and any local priorities as
described above. In the case of COEs and charter schools, schoolwide and LEA-wide are considered to be synonymous.

For School Districts Only:
Actions Provided on an LEA-Wide Basis:
Unduplicated Percentage > 55%: For school districts with an unduplicated pupil percentage of 55% or more, describe how these actions are
principally directed to and effective in meeting its goals for unduplicated pupils in the state and any local priorities as described above.
Unduplicated Percentage < 55%: For school districts with an unduplicated pupil percentage of less than 55%, describe how these actions are
principally directed to and effective in meeting its goals for unduplicated pupils in the state and any local priorities. Also describe how the
actions are the most effective use of the funds to meet these goals for its unduplicated pupils. Provide the basis for this determination,
including any alternatives considered, supporting research, experience, or educational theory.
Actions Provided on a Schoolwide Basis:
School Districts must identify in the description those actions being funded and provided on a schoolwide basis, and include the required
description supporting the use of the funds on a schoolwide basis.
For schools with 40% or more enrollment of unduplicated pupils: Describe how these actions are principally directed to and effective in
meeting its goals for its unduplicated pupils in the state and any local priorities.

For school districts expending funds on a schoolwide basis at a school with less than 40% enrollment of unduplicated pupils:
Describe how these actions are principally directed to and how the actions are the most effective use of the funds to meet its goals for foster
youth, English learners, and low-income students in the state and any local priorities.
“A description of how services for foster youth, English learners, and low-income students are being increased or improved by the
percentage required.”
Consistent with the requirements of 5 CCR Section 15496, describe how services provided for unduplicated pupils are increased or improved
by at least the percentage calculated as compared to the services provided for all students in the LCAP year. To improve services means to
grow services in quality and to increase services means to grow services in quantity. Services are increased or improved by those actions in the
LCAP that are included in the Goals and Actions section as contributing to the increased or improved services requirement. This description
must address how these action(s) are expected to result in the required proportional increase or improvement in services for unduplicated
pupils as compared to the services the LEA provides to all students for the relevant LCAP year.

Expenditure Tables
Complete the Data Entry table for each action in the LCAP. The information entered into this table will automatically populate the other
Expenditure Tables. All information is entered into the Data Entry table. Do not enter data into the other tables.
The following expenditure tables are required to be included in the LCAP as adopted by the local governing board or governing body:


Table 1: Actions



Table 2: Total Expenditures



Table 3: Contributing Expenditures



Table 4: Annual Update Expenditures

The Data Entry table may be included in the LCAP as adopted by the local governing board or governing body, but is not required to be
included.
In the Data Entry table, provide the following information for each action in the LCAP for the relevant LCAP year:


Goal #: Enter the LCAP Goal number for the action.



Action #: Enter the action’s number as indicated in the LCAP Goal.



Action Title: Provide a title of the action.



Student Group(s): Indicate the student group or groups who will be the primary beneficiary of the action by entering “All”, or by entering
a specific student group or groups.



Increased / Improved: Type “Yes” if the action is included as contributing to meeting the increased or improved services; OR, type “No”
if the action is not included as contributing to meeting the increased or improved services.



If “Yes” is entered into the Contributing column, then complete the following columns:
o Scope: The scope of an action may be LEA-wide (i.e. districtwide, countywide, or charterwide), schoolwide, or limited. An action
that is LEA-wide in scope upgrades the entire educational program of the LEA. An action that is schoolwide in scope upgrades the
entire educational program of a single school. An action that is limited in its scope is an action that serves only one or more
unduplicated student groups.
o Unduplicated Student Group(s): Regardless of scope, contributing actions serve one or more unduplicated student groups.
Indicate one or more unduplicated student groups for whom services are being increased or improved as compared to what all
students receive.
o Location: Identify the location where the action will be provided. If the action is provided to all schools within the LEA, the LEA
must indicate “All Schools”. If the action is provided to specific schools within the LEA or specific grade spans only, the LEA must
enter “Specific Schools” or “Specific Grade Spans”. Identify the individual school or a subset of schools or grade spans (e.g., all
high schools or grades K-5), as appropriate.



Time Span: Enter “ongoing” if the action will be implemented for an indeterminate period of time. Otherwise, indicate the span of time for
which the action will be implemented. For example, an LEA might enter “1 Year”, or “2 Years”, or “6 Months”.



Personnel Expense: This column will be automatically calculated based on information provided in the following columns:
o Total Personnel: Enter the total amount of personnel expenditures utilized to implement this action.
o Total Non-Personnel: This amount will be automatically calculated.



LCFF Funds: Enter the total amount of LCFF funds utilized to implement this action, if any. LCFF funds include all funds that make up
an LEA’s total LCFF target (i.e. base grant, grade span adjustment, supplemental grant, concentration grant, Targeted Instructional
Improvement Block Grant, and Home-To-School Transportation).



Other State Funds: Enter the total amount of Other State Funds utilized to implement this action, if any.



Local Funds: Enter the total amount of Local Funds utilized to implement this action, if any.



Federal Funds: Enter the total amount of Federal Funds utilized to implement this action, if any.



Total Funds: This amount is automatically calculated based on amounts entered in the previous four columns.

